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The aim of this research was to find out the effectiveness of mind mapping in

increasing non-English teachers' ability in reading comprehension. The effectiveness

was based on the significant improvement received by the teachers before and after

having reading comprehension courses by using mind mapping. Zeki (1993) argued that

reading comprehension requires the formulation of mental images and visual

perception of symbols and written words. Thus, the formulation of actual images

is created by mind mapping, which could possibly be visual symbols and written

words, to investigate the effectiveness.

A quasi experimental method was applied on this research, in which the teachers

(TOEFL scores of 300-525) were divided into experimental and control group equally.

All the participants read four different texts (narrative, descriptive, and two
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expository texts) as a treatment and only the experimental group was instructed to

utilize mind mapping when comprehending the texts. The data were collected by using

pre and post reading comprehension tests and were then analyzed quantitatively

by using independent and paired sample #tests. The result showed that there was

statistically significant improvement in non-English teachers' reading ability

in comprehending English text for both groups and there was also a statistically

significant difference in reading comprehension between teachers who used mind

mapping in comprehending English text and those who did not.

A questionnaire was also distributed to the experimental group about the use of

mind mapping. Their answers seemed to indicate that the use of mind mapping

helped the teachers organize the content of reading text, and they could understand

and remember the contents of text easier. Results were also considered in terms of

an increased understanding of mind mapping, and implications for curricula and

classroom applications were discussed.
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The study aims to discover whether there are any cultural or country differences in
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students’ attitude toward English in four distinct countries. Willingness to

communicate and the needs to utilize English differs in each situation; however,

there is no clear evidence as to how they differ and what contributes to the

differences. Especially there might be a wide gap between Europe and Asia regarding

the attitude and needs toward English. In order to investigate the issue, a questionnaire

adapted from Iwamoto (2014) which was developed through multiple studies

(McCroskey & Richmond, 1987: MacIntyre & Charos, 1996) was utilized. The

questionnaire has 30 items in which express WTC statements. There are, for example,

statements in the questionnaire such as [ worry that other students think my

English speaking ability is low, I would be willing to participate in an English discussion

with three or four students in English class, and I think I try to speak English

more than other students. Participants answered the questions on a 6-point

Likert scale from 1 (strongly disagree) to 6 (strongly agree).

The results were considered in terms of geographical backgrounds of the participants

and insights from the researchers. The presenters also wish to share the experiences

and findings through the process.
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